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Setting goals

Success and achievement promote ongoing learning, self-esteem, resilience and emotional health.
All children deserve opportunities to experience success and achievement.
Identifying entry level skills

The first step in developing an Individual Learning Plan is to have an understanding of your child’s strengths and to identify their ‘entry level’ skills. These are what your child can do now. An accurate outline of your child’s current level of ability is essential for developing achievable goals and measuring progress. Your child’s progress during the year will determine their entry skill level the following year.
Most schools carry out academic assessments each year to measure performance levels in academic areas such as reading and numeracy. For students with a modified program, other assessments or evaluation may be used. The Student Support Group can identify your child’s entry skills from the information you provide about your child together with reports from professionals and their own assessments.
Setting realistic goals

Goals are specific statements about the skill or behaviour for particular curriculum areas that the Student Support Group would like your child to achieve within a set period of time.  
Goals should be based on the progress that your child can reasonably expect to achieve rather than a comparison with other students of the same age. Set goals that are realistic and achievable but challenging. 
Goals should be flexible enough to be adapted as needed. For example, goals that are too easy can be made more challenging and goals that are too difficult can be modified or reconsidered.

Long-term goals may not be clear when your child is in Prep but broad statements, such as being as independent as possible or completing secondary school, can provide a starting point for thinking about the journey to achieving these goals.
There is no need to set separate goals when a student with a disability can learn from the standard curriculum without additional support, as they will participate and be assessed the same as other students.

In Victorian government schools the curriculum is developed from the Victorian Essential Learning Standards (VELS) and includes English, maths, the arts, personal learning, etc. For more information about VELS see page 12.
The goals in an Individual Learning Plan should link to the curriculum and lead to the student’s inclusion in all school activities. Using the progression points in the VELS can assist with goal setting and measurement, even if your child may not be at the same level as other children in the class.
Strategies should outline what will be done to achieve the goals, by whom and when, as well as what resources are required and how they will be used. Larger goals can be broken down into smaller steps.

Linking goals to the curriculum

The Victorian Essential Learning Standards (VELS) is divided into Levels 1 to 6, which covers Prep to Year 10. Each Level is further broken down so that the expected achievements or ‘progression points’ for each level are described, for example:
English – Progressing towards Level 1

At Progression Point 0.5, the work of a student progressing towards the standard at Level 1 demonstrates, for example:
Reading

•
understanding of the directional sequence of text
•
recognition of some letters of the alphabet and awareness of the relationship between sounds and letters 
•
correct reading of some familiar words, for example, words in the title of a simple reading text, or labels on objects in the classroom
•
retelling of the main ideas in a text, for example, the plot after listening to the reading of a picture story book or watching a video
•
predictions about events in a text from looking at the cover and illustrations
Links to the VELS progression points can be found at the Victorian Curriculum Assessment Authority website: 

http://vels.vcaa.vic.edu.au/downloads/progressionpts/english.doc
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Section 6: Planning the Individual Learning Plan
Examples of setting goals for English

Learning area: English – reading

Entry skills

Sam is familiar with books at home and is read to regularly.

Goals

By the end of Term 2:

To understand the directional sequence of text.

To recognise some letter of the alphabet.

To develop awareness of the relationship between sounds and letters.

Strategies

Sam will participate in all class activities with additional one-to-one reading support from education support staff to practice and reinforce activities.

Learning area: English – speaking and listening

Entry skills

Sam speaks in two or three word utterances, supported by pointing and gesturing. He is difficult to understand for the new listener but this gets easier as you get to know him.

Goals

By the end of Term 2:

To be able to express greetings clearly, such as ‘Hello Tom’, ‘Good morning Mrs Jones’.

To speak in longer sentences using verbs to express needs, such as ‘I want a drink please’ instead of just saying ‘drink’.

Strategies

In addition to classroom activities, Sam will have weekly sessions with a speech therapist. These will be reinforced in class by teachers and education support staff, and at home. Speech therapist to liaise with teacher and parent to discuss how to reinforce strategies.

Measuring progress

Goals must be measurable in order to monitor your child’s progress. Goals that are linked to the curriculum are more easily measured, even if your child is at a different part of the curriculum than their peers.
Your child’s progress can be measured by assessing how often (quantity) and how well (quality) they are performing the skills or behaviours that were identified as goals. Comparing their performance against their entry skills will also give an idea of how far your child has progressed. While some progress might be made in small steps, all of your child’s successes and achievements are worthy of praise and celebration.

Strategies to support learning

Schools have an obligation to make ‘reasonable adjustments’ so that a student with a disability can participate in the same education and training as other students. 
A reasonable adjustment takes into account the student’s learning needs while balancing the interests of the student, school, staff and other students. Reasonable adjustments can include decisions made by the school, adapting the environment, teaching strategies and modifying the curriculum and classroom tasks. For more information also see Disability Education Standards 2005 on page 25. 
Decisions made by the school

All decisions made by the school should take into account the needs of students, teachers and the community. This can include decisions about building works, new programs, professional development for staff or the venue for the school camp. An inclusive approach by the school council should take into consideration issues of access to both facilities and the curriculum. 
Adapting the environment

Modifications and equipment requirements should be arranged as soon as possible so that they are available when the student starts school. These may include:
•
rearranging the classroom
•
building modifications, such as ramps or accessible toilets
•
a private area for personal care
•
the use of aids or equipment
•
a quiet area
Teaching strategies

Teachers should choose different teaching strategies to suit their students. These may include individual learning, group learning, peer and cross-age tutoring, and matching intensive teaching with the times of day when students learn best. 
Teachers can choose different resources to suit different learning preferences. For example, resources for learning maths may include counting blocks, activity sheets, a computer program or the student’s favourite toys.
Modifying the curriculum and classroom tasks
Any teacher involved with your child should be able to modify tasks so that all children in the class can participate. This can be done by modifying the quantity or complexity of the task, or by allowing a student to complete the task in a different way from the rest of the class. 
For example, a literacy task might be to write three sentences about the weekend’s activities. A student with a disability might be expected to write one sentence with an illustration. They could do this using a communication device, by dictating and then copying a sentence or by using a computer. There can be many different ways to complete a task. 
Tasks and materials should be age appropriate. For example, a 10-year-old boy may be more likely to engage with reading material about football or space than with a story about teddy bears that was selected because it is at his reading level.
Therapists and consultants

Therapists and consultants, such as speech pathologists, occupational therapists, physiotherapists, and psychologists, can make an important contribution to your child’s education. They can work directly with the child, teacher, integration aide and school to give advice on modifications to the environment and curriculum. They may also be able to assist with support plans for personal care, behaviour support or safety. 
Decisions about choosing a therapist or consultant will be based on your child’s needs and co-ordinated by the Student Support Group.
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